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Forevvorcl

i am very happy to bring out this study report tilted Psychosocial Problems and Management
in Public Funded Schools m Kerala. This study has been a joint venture of the State Council of

Educational Research and Training and Srec Sonkaracharya University of Sansknl Kalady Tiie study
assessed the significant psychosocial and emotional troubles among tne students in our schools
and mapped the existing services and the management strategies I hope the clisciissioris r^'f the
findings from the study will help trigger acltons to empower the public funded set lools in Kerala to
undeilake appropriate interventions

The National Curriculum Framework views guidance and counselling as par t ol school curnculum

and counselling functions can be carrred out through the curriculum by integrating guidance
philosophy and practices through curricular offerings, thereby adopting a proactive and preventive
approach However, the status of Guidance and Counselling in schools had to be studied with a
view to improving its status ano positions to be suited to the prescnj needs and challenges

It is a heartening fact that the study broughl forward a few crucial findings and suggestions which
would be of great use to strengthen the guidance and counselling activities to be envisaged m

the stale with the revision of school [curriculum The study assumes sign.ficant importance m ihe
context of the Governmenl of Kerala's initiative lo transform the public funded schools in Kerala
through comprehensive educational reforms.

1 wish and hope that Ihe departnient will take urgent steps lo strengttien llie areas or Guidance

and Counselling in schools based on the recomi nendatlons of the sludy We welcome constmctive
criticism and creative suggestions from all concerned.

f.

T-
\

Dr. J. Prasad

Director

SCERT
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Preface

School is an abode of making the fulure generations enthusiastic and responsibly creative It
Is supposed to cater to the needs of the 'new gen in making' for taking up with the chailcnglrg
errands of the Impending competitive world The teaching and teaming cwrciscs in the pnmary to
higher secondary educalianal institutions are therefore: need to be msoirtng and evpenentiai 1 he
sclvwis are paving the founriaiions and aiso snafHng the pace of the imminent ueveiopmenls and
empowerment The uflimaie aim therefore of the bchocls is llie enablerneitt ot the sludefils to take

up the life situations and to equip the teachers and parents in facilitating the learners m the growth
process. If this reverie Is to be true, the perspective and approach to the students and the school

education system should be comprehensive and niijiti-dimensional

The students are to be treated as complete human being in making with the cognitive, psychomotoi
and affective riomotns mutually inclusive If any of Itiose dominates the others or becomes weak
than the others, then tlie development of the student to a dignified and competitive cilu'en witi

be problematic More than that, the student will become a badly-behaved student to the teaohiiTg
learning process in the contemporary world and also for the fulure social existence The present
school educational system is highly dependent on the cognitive domain and so the affective
domain along with the psychomotor domain are remarkably undermined As a result, there are
enormous circumstances reported through the informal sharing and the media reports regarding
the psychosocial problems arrvyv; the school students, including sjicides

All concerned with the school education in Kerala are aware about the gnavity o' the psycnosocral
issues among the student cwnmunily Hencie, this research is a remarkatile and historic event m t-ne

efforts of making a quality education experience to the students, teadiers. paients and ttie general
community The research process also gives strength to the empowerment of the public funded
school education process in Kerala to go ahead with the creative and right based quality education
to the next generation U is also my pleasure to Ink the preface of this report and i wnuld like to

thank the Director and administrative team of SCERT for giving this responsibility to the Social Work
Department of my university. I also congratulate Dr Jose Antony and the team of the social work
department, SSUS for making this research and report 3 significant contribution to the social world
and academic community with its scientific vigour and methodical precisions

Or. Oharmarajan P.K.
Vice Chancellor

Sree Sankaracharya University of Sanskrit
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Executive surninary

An individual's childhood by and large evolves and revolves around in the milieu of a schoo', Abcxil 13 to 14 years of the lifeWrne
especially the foundational years of a child is spent in school These years are very crucia' in their physical, intellectual and
psychosociai development and so the school education fixes the base and sets the pace of the future success or failure the
life of an individual. It is the age when the child learns to express and manage their psycho emolional and social behaviours along
wilii the academic and olher funclional aspects. It is also ihe critical period in which ino child starts lo develop inaladfustmenls
or psychosociai difficuilies and oroblems. With the advanced human developmerit in the state and nuclearisalioii of families,
Kerala state has been grappling with high levels of mental health challenges. The better mental health of children will u.-sult in the
improved success of school education. There is no state-wide data available in Kerala on the various services available tn school
lo manage the psycho-social problems of school children In this context. SCER1 in cr^llaboration vvth the SSUS conductec a
study to understand the psychosociai problems and management in public funded schools in Kerala

fhc general objective of study was to analyse the status of the psychosociai and emotional pmblenis arriorg ttie students,
to map the existing managemenl strategies in the public funded schools m Kerala, The specific objectives were, to study the
prevalence of diverse types of psycttosocial problems: the existing management interventions and major playei s m schools to
deal with psychosociai problems The study also explored the existing systems of services and the gap beh.veen the need and
services in the schools in the psychosociai empowerment processes,

A descriptive design is adopted for the study by gathering and analysing both qualilalive and qua'iti'ative daU The (3uanlitative
data piovided information about the status of the estimates of psychosociai oroblems and nianaqement systems in schools

The qualitative data provided in-depth Information about significant issues in schools, innovative models of management and
cases of individual students The study covered the students enrolled In the public funded (government and aided) L.\>wer Pnmuiy
(LP), Upper Primary (UP), and High School (HS) Six districts and 66 schools were selected from 14 districts througti prnbahriiy
proportionate to size (PPS) sampling method at the first stage and 20 students were selected without replacement through
systematic random sampling from each selected schoo! in the second stage Class teachers of ail selected students constituted
the teacher sample and the parents of these students constituted the parent sample Wayanad. Kannur. Kozhikode, Malappuram,
Alappuzha and Thiruvananthapuram are the districts selected The proportion of government and aided school scjieded is aligned

lo the stale level distribution of students in such schools Quantitative data was collected from 1236 students, 12i 4 leadiers

and ion parents.

The strength and difficulty questionnaire (SDOJ. which is a slandard. inlernationally approved brief behavioural screening

questionnaire about 3 to 16 year old children was used for data collecrlon. The Malayaiam veisions of the student, teacher
and parent SDO questionnaires were used in the study. A supplementary semi stujctu'"ed inten/iew schedule also was used to

collect the background information about the respondents. District wise data collection was earned out by '22 quahfied field
investigators Quantitative data collection took place from 04-01 -2019 to 25-0V2O19. A gender baiancec learn of two Research
Associates (ROs) monitored the data collection process The findings of the study need to be in terpreted in the context of the
floods and landslides thai occurred in Kerala during 2018 after which the fieldwork of this sludy was undertaken II is likely dual

the impact of the disasters on the mental health of the students may have influenced the estimates
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Major findings of the study are listed below as points,

♦  The number of students In the abnormal category and
boarder line category, In respect to the psychosocial and

emotional behaviours is significantly high and needs
special care and protection.

•  The students, teachers and parents are of the opinion that

these problems are making substantial impacts on the

school and personal life of the children,

•  The trends about the prevalence of problems are

consistent with the student, teacher and parent

perspectives At the same time the parents have reported

more psydiosocial issues with the students followed by
teachers thar^ the students.

♦ Apart from the slight differences in the trends there Is
no significant variation in the levels of problems and
management between, government, aided systems of
schools genders and levels of learning as LP, UP and HS.

♦  The contemporary intervention systems In the schools are
very few and the available intervenlions are nol sufficient in

terms of the needs and effectiveness

♦  The presence of systemic intervention practices or the
availability of trained professional practitioners Is very
limited m the public funded schools in Kerala.

•  The data on the present management system gives the
impression that the parents and teachers are the maior

rescue points for the students but they are not trained and
equipped for the task

♦  h is also evident that there is no proper coordination
system in the schools for the management of the'se
psychosocial issues of the students

♦ No policy protocol or procedures are in place to monitor or

regulate the interventions in the schools

•  There are some schools m hand pick number and teachers

who have lakei"! up some interventions to make the

students manage their psycho emotional issues, but they
are not available to the vast majority of the students and

also that is not a systemic intervention practice,

•  These interventions are usually undertaken with the

interests of the managements or the PTA but not as a
result of the educational policy and philosophy followed at
present,

•  The presence of the pi ofessional service providers
and scientific guidance and counselling to solve the

psychosocial problems of students are not adequate and
appropriate in the school contexts.

In the light of the findings, the study suggests some measures
to improve the affable ambiance of the schools as weH as

the interventions for the erT-^otiorial problems faced by the
students. They are.

♦  The students m the abnormal category need to be
addressed to solve their problems and the relevant

authorities may initiate provisions for necessary clinical

interventions.

♦  The students in the borderline category need to be
provided special care and supportive assistance so that

they can be protected from a breakdown and provisions

V  should be made to ensure supportive professiona'
psychosocial services available in the schools and a proper
management mechanism is mainlainec.

♦  The psychosocial management should be made a major
pnofity of the educahonal process and the affective
domain has to gel an eaual treatment wiih the cognitive
and psychomotoi domains and so the curriculum should
be designed accordingly

♦  Apptopfiate policy and procedural regulations may be
made for the monitonng and effective managemertt of
psychosocial interventions in the schools

♦  Proper systemic guideitnes are to be made for the support
and partnerships froni ttte community lixpc^ri ise like
the professionals, oiganisat'ons and higher education
institutions in the process

Relevant institutions m Kerala may initiate and conduct
regular in-depth research on psycho-social problems,

to understand their causal ive factors, monagemem

mechantsnis. and correiaticn with otiwr issues of chiklnm

In shorl, the study on psychosocial [jrobleiTis and manngenteni
of students in the public fwided schools in Ksiala joiniiy
carried out by the SCERT and Social Work Department of

SSUS, Kalady. has broLight out a baseline regarding the
psychosocial condttions of .students in 'Contemporary schools
in Kerala This effort has meaningfully gape<i th<^ paucity of
data regarding the prevr3lence of psychu>iocial tssLies; among
school studecits in the aided and government schools spffod
through the lower primar\'. upper orimary and high school
divisions The findings and conclusions denvnte from ihis
study coLiid be the base for effective policy frar^iing. procedure
lievelopment and inierverrilon programme designing effrjrts
to save the children In need of special care and protection in
our schools The study also has brought out the posslbiirtyand

need for further m-depth analysis of various Issues prevalent
among the stucents with their causal and social correlates.
The piocess of the leseaich also lias given the warnings shout
the in-sufficiencv of the existing research tools and techniques.
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Children and Mental Health
An indivtdual's childhood by and large evolves and revolves

around In the milieu of a school. As usual practice, a child
enters school education at the age of 4 to 6 years artd
cojnpletes his/her school education by the age of T 7 to 19
years. About 13 to 14 years of the lifetime especially the
foundatlonal years of a child is spent In school. Moreover,
these 13 to 14 years are very crucial in their physical,

intellectual and psychosocial development and so the school
education fi*es the base and sets the pace of the future

success or failure of the life. It is the age when the child learns
to express and manage their psycho emotional and social
behaviours along with the academic and other functional
aspects. It IS a'so the critical penod in which the child starts to

develop maladiustments or psychosocial difficulties

The children m schools face a wide variety of problwns, The

problems faced by school going children are beyond the
academic problems like learning difficully, poor attenlion. poor

academic achievement, etc. The cognitive, psychomoior and
affective adjustments are essential for the development and
empowerment of children to successful human beings The ̂
students face senous issues in the psychomotor and affective

domains and usually the curricula and pedagogy along with
Uie sciiool administration system and policy makers give
little attention to them. Hence, it Is a mandate that ttie school

education should give a compatible and integral development

effort with all these dimensions of school children. But

unfortunately the present school education scenario does not
catei to this important need.

The psycho.sociQl factors play a huge role in developing and
maintaining academic learning and the school-based mental
health programmes can bring about positive changes in
chiidren's behavioural and emotional well-bemg (Susan S. Han.
Bahr Weiss, 2005). Sdiools are well-thought-out as places

where providing mental health to children (Michelle Rones
and Kimberiy Hoagwood 2000). According to Daniel Romer
and Mary Mcintosh (2012), the faiki'e to treat adolescents
with mertlal disoiders results in high risk of poor academic

achievements as well as prolonged mental disability. Further

the analysis on these and similar studies also have revealed
the paucity of suffiaent empirical base on these Issues in
Kerala context Apart from some stray reports and academic
research, the government authorities and other significant
agencies m the sector have no empirical evidence to make any
policy, procedure or programmes in this sector.

Indian Scenario

A detailed review of literature reveals that the psychosocial
condition of school students has been a serious concern m

India /Vccording to the World Health Organisation, 15% of
chiioren in India go through serious emotional disturbances
(WHO, 21101) The overall prevalence of the mental and
behavioural disorder In Indian children is 12 5% (ICMR, 2001)

Studies conducted in of different parts of rural and uitian
india suggest that the prevalence of behaviour disorders
among children in India range from 1 6 per cent to 41 3 per
cent Pathak et al, (2011) found that a sizable population of
the adolescents in Chandigarh needed support In coping

with an emotional and behavioural problem. One of the
major suggestions of this study is to have effective mental
health services in school Sujtth Serkhel et.al (2006) opined

that, conduct disorders are the most frequently diagnosed
psychiainc condition among children and the occurrence is
more among boys compared to girls The onset of conduct
disorders is high in the childhood period than m the adolescent
period. According to Oeepthy Gupta and Geeta Thapllyal
(2015), the pro-social behaviour of the adolescent was

average and favourable There Is a good difference between
the pro-social behaviour of girls and boys A study conducted
by Nair and others (2017) in Gujarat found that 15 per cent of
the students have high scores in SDQ. and the prevalence of
emolicriai problems were more among girls than in boys. The
physical challenges like vision problems, difficulty to study
at home, failure In a school exam, Inability to communicate
with parents and punishment at school negatively affect the
mental well-being of the school going children Lnjoymeni
with peer and engagement in extracurricular activities were

the protective behaviours found among the adolescent school
children.

Jyotsna Akam Venkata and Anuja S Panicker (2013) found
that one in every ten children suffer from attention deficit
hyperactive disorder (ADHD) and it is three times more

prevalent among boys than girls. There is a significant
difference In the prevalence of ADHD by the socio-economic

background-s, with higher prevalence among those from lower
socio-economic status Poor social beliavioui was found to

be a co-morbid condition with ADHD among children at 9-10
year age group. National Mental Health Survey shows that
nearly 9 8 million young Indian in the age group of 13-1 / were

in need for active intervention. Economic times (22 march
2018) brought an alarming report regarding the mental health
of students in India that on student commits suicide in every
hour .Among the students in the age group 4-6 years, the
prevalence of mental health Issues is 12%

The depression of adolescents between the age of 13 and 19
was studied in Kerala on beck's depression inventory by K. C
Nair. M and K Paul. Mini & John. Ramany (2004) The results

from Ihe study show that 9 5% children had severe depression

and 1.7% were under extreme depression Among school

dropout girls. 2.5% had severe depression and 0,2% cases had
extreme depression. Among school dropout girls 1.4% was
having severe depression and 0 2% cases were having extreme
depression on Beck's depression inventory. Depression among
school children makes them less productive and less receptive

in the education process.

Mental Health of Children

in Kerala

Micro studies available provide

insights into several mental health
Issues of children in Kerala. A research

repofi submitted to untversny

grants commission in on the topic

"'dentlfication of guidance needs
among higher secondary school
students of Kerala* indicated thai the

higher secondary school students of

Kerala are facing several psychosocial
Issues and have considerable guidance

requirements especially m educational,

intra and interpersonal rciationsnips,

psychosocial management systems

and vocational needs A study on scnool
drop-outs among tribal students with

special reference to Paniya tribe in

Wayanad district (2014) suggests that
dropping out of school'S not simply the

outcome of academic failure, but it is

a resull of the social and psychological
problems experienced In school. The
school dropouts arc predisposed by
a lack of support and resources in

families, schools and communities

In coping up with the demands anrJ
challenges in psychological and social

existences Reduction of dropout rate

and improvement of educational aua'ity

require comprehensive approaches to

help the 'at-risk sludenis' and to engage

the social and academic problems they

face in their lives so they can improve

the "at-rlsk settings' that contribute to

these problems

A total of 45.29.652 students pursued
education during tie academic year

?018-I9under 1,72,188teachers across

14.593 sclioois undei the Oepartniern

of Education The prevalence of menial
health Issues aniong the children in

Kerala schools is noi knowa rvidence

on comprehensive intervention

programmes and managerpeol

processes on ll lese i.ssues a?R also

conspicuous by their absence Early
diagnosis and interventTonscan

considerably reduce the mental health
problems and oiher vulnerabilities of

children in schoois Such inteiveniions

have lifelong positive impact on the
vulnerable children, In this context

this study cmpjr cally c.xammcs the
psychosocia' problems of children tn
public funded schools n Kerala

i
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statement of the problem
The Jayaraj commission estimates that at least nine lakh of
chilcren from the slate of Kerala suffer from mild to severe

intellectual disabilities (Deccan chronicle on July 18. 2016)
One out of every five students in Kerala in the age group 9
years lo 1 ? years suffered by some kind of psychological
distress {Study by Amhta Institute of Medical Science, reported
by Times of India daily on 10 October 2018) Various non-

academic problems including child abuse are reported by the
children in Kerala in their communication with classmates,

teacherr. and counsellors. The suicides of school students

in Kerala in-spite of all the prevention efforts, is a strong

indication of the need for psycho-social support In schools.
Education is the best progression of all-round development of

a human beings and the schools should facilitate this. While

the cognitive and psychomotor domains receive comparatively
good attention froiTi the schools, the affective domain is poorly
addressed. The focus on affective domain of the students is

very much essential for improving inclusion of a vulnerable
student Effective management of psychosociol problems in

schools can contribute to the improved quality of life o- school
children The better mental health of children will result tn the

improved success of school education. There is no stale

wide data available in Kerala on the various services available

in school to manage the psycho-social problems of school

children By providing state level estimates on psychosocial
problems of students and examining the current management
strategies adopted by public schools in Kerala by interacting
with key stakeholders, this study aims to provide strategic

policy inputs on addressing the mental health issues among

children. By identifying the gap between the needs of school
children and available services in schools, this study also
provides pointers lo bridge such a gap.

Objectives
The general objective of the study is to estimate and analyse
the prevalence of psychosocial problems among the students
and 10 map the existing management strategies so as to

prepare Ihe ber^ch mark data base to develop appropriate

scientific intervention strategies in the public funded schools
in Kerala,

Specific objectives of the study are enlisted below

1. To study Ihe prevalence of diverse types of psychosocial
problems experienced by the students In public funded
schools in Kerala

2. To find out the existing interventions and major players in
schools to deal with psychosocial problems experienced

by the school children m Kerala

3  To analyse ine evisting coordination systems of Ihe

services including Ihe infrastructure, personnel, training,
policies and procedures in managing the socio-emolional
and psychological concerns of the children,

4. To identify the gap between the need and services
of school children In Kerala In the psychosocial
empowerment piocesses.

Research design
A descriptive design is adopted for the study by gathering
and both qualitative and quantitative data were gathered
and analysed. The quantitative data provided information
about the status of the estimates of psychosocial problems

and management systems in schools. The qualitative data

provided in-depth information about significant Issues in
schools, innovative models of management and cases of

Individual students. The study covered the students enrolled in
the public funded (government and aided) lower orimary, upper

primary, and high schools. In order to provide a one-time good
stale-level eslimate with adequate representation of students

from Lower Primary. Upper Primary and High School segments
in the Kerala a sampling size of 1200 was decided. Assuming
a 10 per cent non-response, a sample of 1320 was targeted.
Adopting a self-weighting design six dislilcts and 66 schools
were selected from 14 districts and 12,008 schools through
Probability Proportionate to Size (PPS) sampling method at the

first stage and 20 students were selected without replacement

through systematic random sampling and at each selected

school in the second stage Class teachers of all selected

students constituted the teacher sample and the parents of

the selected students constituted the parent sample. The

student sample ensures rural-urban, high-land, mid-land, tow

land. north-cenTral-south Kerala, government-aided, boy-girl

representations Wayanad. Kannur, Kozhikode. Malappuram,

Alappuzha and Thiruvananthapurarn are the districts selected.

The proportion of government and aided school selected
Is aligned to the state level distribution of students in such
schools The response rates in the study are given in table 21

The qualitative data was gathered through purposive sampling
of insightful cases and interventions which tlie research
Team came across In the sample schools. The research team

relied on the school teachers in shortlisting the cases and

interventions.

Tool for data collection

The preliminary data regarding psychosocial issues

and their management was collected from govemment

and aided schools in Kerala with the help of an online

questionnaire prepared by SSUS and circulated by SCERT lo

all the government and aided schools In Kerala The online
questionnaire was intended lo obtain Insights regarding
different psychosocial problems in schools and their
management The online questionnaire was filled by the head

teacher of the school or the senior most teacher. However, only
a small proportion of the schools provided this data.

The quantrtatlve data regarding the prevalence of the
psychosocial problems in the schools were collected from
the random sample of students, teachers and parents

using the strength and difficulty questionnaire (SDQ). which

IS a standard, internationally approved brief behavioural
screening questionnaire about 3-16 year old children, which
was recommended fay the panel of experts consulted by
SCERT-SSUS team. The scale is developed and tested to use

Table 2.1: Response rates in the survey by category

Varfabte ^

Target sample

Student

1320

Achieved sample 1236

Respondent category

Teacher

1320

1214

Parent

1320

1011

76.5%Response rate 93.6% 91.9%

in different cultural and geographical
backgrounds including India SDQ
examines five attnbules, which include

emotional problems, conduct problems,
hyperactivity and inattention, peer

relationship problems and pro-social

behaviour There are 2b items in SDQ

and score of each five items describes

the above mentioned five attributes

The Malayalam version of the student,
teacher and parent SDO questionnaires

were used m the study. A supplementary
semi-structured Interview schedule also

was used to collect the background
information about the respondents The

tool was pretested and adapted without

affecting the reliability and validity

aspects. The study also has gathered
Ihe quaNlative infomialpon using Ihe

qualitative data provided in-depth
information about Innovative models of

management and cases of individual

students managed in schools in Kerala

Ethical considerations

Maintaining ethics m research is an

integral part of any research that deals
with the human being. To avoid ethical

violations in the study, the research

team consulted with lite researcli ethics

committee of SCERT The research

proposal, as well as the research

tools, were scrutinised by the research

ethics committee The overall research

process has taken care not to harm any
beliefs, emotions, social relationship,
privacy, and dignity of all engaged in the
research. The research ethics committee

recommended the researchers not

to approach any student, parent and

leacher wiih any prejudice This reseoroh
has not violated any child right oi
human right at any stages of the study.
The confidentiality of the data Is also

ensured Ah the data collected in this

research have been used exclusively
for the research purpose, which will

contrioute to the welfare of humankind

especially the students, parents,

teachers and the education process

Data collection and

analysis
For data ccllection, post yraduaies in

of Social Woik(MSW)_were recruited
through a rigorous recruitment process.

All 22 Field Investigators (FTs) v;ere

provided a two-day Iraining at SSUS

during December 4-5.2C-18 Afield
test was conducted in three schools

in Ernakulum district to examine the

operational constraints of the data

collection. A team of iwo investigators
collected data from each school

Quantitative data collection look place

from 04-01-2019to25-01-2019 A

gender balanced team of two Research
Associates (ROs) monitored the data

collection process After the analysis of

quantitative data, coiieollon of qualitative
data was carried out T+te collected

data were cleaned and analysed using

Statistical Package for Social Sciences

(SPSS) following the SDQ soorincj

instructions

Limitations of the study
The study focused on five psycl iosocial
issues such as emotional problem,

hyperactivity, conduct disorder, peer

relationship problem and level of

pro-social behaviour. Problem-s I'ke

learning disorders substance abuse

and other mental healtn issues are

not studied The imoacl of floods and

landslides might have influenced ihe
SDO score of tl>e affected respoiidents
which may cause a slight increase
in the prevalence of psvchoso-jai

problems. The date coHeciicri of the

parent version of SDQ was diffictrfl

ber-ause of the urtwiliingness of parents

to provided data given the limited time

frame While the online questtonraire

was circulQtec tc ail schools, only 976

schools responded (S 1%) and hence
may nol provide a reasonable pidure

of the management strategies adopted

by the schools in Kerala The responses

on SDO may be influenced by social

desirability bias This research has not
covered students in puhiic funded higher
seconoary schools. The study also has
not covered tlie students from unaided

sector or following other schemes of

education such as CBSt ifSE. etc this

study has not attempted to investigate
the fvubiems of diildren with dicabilitlea

and children of migrant labourers
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Introduction

Findings from the data analysis and a brief discussion on the
same is presented m this chapter In the first section data

received from the schools through the online questionnaire is

summarised From subsequent section onwards, quantitative

data gathered 'hraugh SDQ is analysed Qualitative information
gathered also is blended into the anaiysts in the form of case
studies Conduct, emotions, activity and attention level, peer

relationships and social behaviour are the major components
discussed here. The overall constraints o* the student are

explored as the total difficulty of the student in relation to the

psychosocial experiences in each domain. The analysis is

provided by gender classifications, levels of learning and type
of school Also, in the case of abnormal levels of Uie issue,

perspectives of the teachers and parents of the children are

also provided In addition lo these, the chapter also discusses

the current management strategies of the issues in these

domains and estimates the proportion of children who require

psychosocial Interventions,

Psycho-social Interventions reported by
the schools in the academic year
2018-19

In th:s section the data collected from the schools using

the online questionnaire on the psycho-social problems
and interventions in public funded schools in Kerala in the

academic year 2018-19 is presented with the highlights on
the major trends and key findings, The data give a general
understanding on the major psycho-social issues among the
students and also explains tlie current practice of managing
them Altogether only 976 schoote have responded to the

online data gathering process. The data is gathered on the
basis of the experiences in the academic year 2018-19, This
number is abysmally small in comparison wrth the total

number of public funded schools in Kerala and represent

only crude insights The observations elicited from the data
cannot be generalized or taken as a final Impression, The

non-respcxise ot the schools can aiso be read as a practice

of negligence with the psychosocial problems of the students

and the management in general. Even then the data gives
indicative trends about the presence of different psychosocial

problems, their management interventions and the difficulties

lit the process

Majority of schools reported that these problems are widely

prevalent among the students, I'he reported problems arc

different emotional issues, dependency on modern social
media and electronic devices, lack of interest in studies and

relationship issues along with poor attention, lack of parental

attention and inBopropnaie care Regarding the strategies

adopted by the schools in managing the Issues, they have
reported that most of the schools have conducted classes

for parents regarding the growth and development of children

and challenges children face at each stage of development.
Some schools have the strategy of home visits to deal with
psycho-social issues of children. Several schools also conduct

motivation classes for school children There are also schools

with counselling facility which provide personality development

sessions lo their students

It is also observed that most of the schools are just arranging
orientation, or awareness classes. Another fact is that in

most of the schools, the teachers are the significant people
In providing counselling and guidance to students with
problems. This effort usually does not wck because the
students continue to maintain the student-teacher relationship
understanding instead of a client-worker relationship Another

problem In this approach is that, many of the problems are

related to the teachers, teaching learning practices and
the management concerns and the same people may not

be competent to handle the issues Some schools have

utilized the services of the primary health centres to address

the issues. Only a few schools have the facility of school
counsellor to provide counselling and guidance lo children

Very few schools depend on psychologists to provide
counselling service to children for serious issues

Usually the schoo's follow generalized problem solving process

and tries to equip the students to manage their problems
by themselves. In majority of the schools the teachers are
Ihe resource personnel for the Qrientadon. awareness or

motivation classes Some schools leverage the expertise of
the block resource centre (BRC) trainers At times, they use

the experts from outside such as trainers, training institutes,
and teachers from other schools, colleges or universities.
In response lo the query on tfie criteria for selecling the

experts, it was observed that most of the schools consider

expertise of resource person and institutional affiliation while

selecting resource personnel The familiarity and affiliation to

the school is also considered a major chtefion. Only very few
schools consider the cost factor m the section cniena Among
the responded schools almost all schools agreed that the
psycho social interventions could help the students in solving

their problems. They use the generally observed changes

among the parents and students as the criteria to evaluate
the Interventions and do not follow any scientific measure for
monitoring or evaluation Majority of the schools also reported

that they have spent an amount of ?100Q to ?50.000 m the
process of providing the psychosocial support to the students.

Problems In conduct

Conduct disorder <s a childhood psychological condition
characterised by persistent aggressive behaviour and inability
lo behave in a co-operative manner according to the socially

accepted norms of his or tier community Early detection of
conduct cllsorcei and its management is very much essential
to avoid future psychiaTric and behavioural problems of an
individual. Based on the scores of tfiese five items on conduct

disorders in the SDQ. students were classified into normal,

boi'derline and abnormal cat€»gones as per standard scoring
procedures Normal score means the students conduct is

tn the normal way. abnormal and borderline scores indicate

the need for further clinical investigation, diagnosis and
Intervention.

While four fifths of the students were normal, 9 5% of students
• tn public funded schools were found to have abnormal ronriuci

and another 9 5% had conduct problems at borderline level,
indicating that almost 20% of students have problems related
to conduct- Slightly above four-fifth of the ttoys and qlrli have
normal conduct while.- almost one m every ton boys ai id above
nine per cent of gids have ebnormal conduct Among tjoth

boys and girls, neai ty 9.5% have borderline conduct disorder
Prevalence of abnoimal and bordeilineo-inducr was highe'
among :lie students in goveinmenl schools compafed lo

aided schools The prevalence of abnormarconducl was

more among the high school students and lowest among the
students in the upper primary section.

Table 3.1: Percentage distribution of conduct of students by selbct background characteristics

jNteriabie/categofy
Gender

_  Npnnal Bordtfline AbrK>rnial Tota

Boys 81.0

Girls 81.2

Type of s^ool

Govemment 76.4

Aided 83.9

Grade

Lower primary 80.6

Upper primary 83.1

High school

All

79.1

81.1

9.4

9.6

11.3

8.4

9.8

8.7

10.1

9.5

9.7

9.3

12.3

7.7

l

100

100

100

100

Number

609

627

470

766

9.6

8.2

10.9

9.S

ICQ

100

100

100

418

450

368

1236



Table 3.2: Percentage of abnormal level of conduct among students by types of respondents

Variable/category
Student

Respondent category

Teacher
-  -

Parent

Gender

Boys 9.7 7.7 15.0

Girls 9.3 5.7 11.3

Type of school

Government 12.3 6.3 12.7

Aided 7.7 6.9 13.3

Grade

Lower primary 9.6 6.0 14.6

Upper primary 8.2 5.7 13.6

High school 10.9 8.7 10.7

All 9.5 6.7 13.1

Number 1236 1214 1011

While parents reported higher levels of abnormal conduct
among the students, the levels reported by the teachers were
lower than that reported by the students According to both
the parents and teachers, Ihe abnormal level of conduct was

higher amorrg boys than girls Also parents of children of aided
schools reported higher pre\^ience of abnorrnal conduct of
children which was in consonance with the teacher versions In

parental perspective, the abnormal level of conduct disorder Is
highest in lower primary and lowest in high school

The analysis on the prevalence of conduct disorder among
the school students In Kerala it is clear that an alarming
percentage of students are in the group of borderline or

abnormal and the inference Is rather consistent with the

parental, teachers' and students' perspectives. It is also

identified that the levels of conduct disorder are not much

varying between the levels of learning as LR UP and high

school. It is also an inference that the levels of conduct

disorder are not much differerl in the case of governmenl

run and aided schools in Kerala, The students in the border

line and abnorrnal category need urgent attention In terms of
clinical supports and psychosocial interventions to solve their
problems by the professionally trained service providers.

Emotional probttlems
The emotion of art individual is their own subjective feeling of
a state of mind Happiness, anger, love and hale are different

types of emotions an individual expenencc. When a person
persistently shows an emotional reaction to a situation which
is inappropriate as per his community norms or if a person

shows hypo or hyper-emotional response lo a situation is
said to have emotional problems. The persons with emotional

problems are highly susceptible lo future menial health issues
and a person's productivity is also Impaired when the emotions
are disturbed T he SDQ scale has five items to study the

emotional status of the child The scores obtained from these

five items differentiate the responses into abnormal, boiderline

and normal categories Normal score means the student's

emotion is in a normal way. abnormal and borderln le scores

indicate the need for further clmicai investigation, diagnos-s
and intervention.

About nine out of every 10 children are in the normal category
in the emotional status according to the SDQ srtores However,

11 .A% children experienced emotional status at a borderline

or abnormal level Slightly over five percent tiave emotional

problems at an abnormal level The prevalence of emotional

problems is slightly more among girls ttian boys. Emotional

problems were higher in children studying in government

schools compared to those m aided schools

Table 3.3: Percentage distribution of students In public funded schools, Kerala, 2018-19 by emotional status
(Student version)

I... 8ord9}b>t

Gender

Boys 90.1

Girts 86.9

Type of schools

Government 86.5

Aided

Grade

89.6

Lower primary 88.9

Upper primary

High school 89.9

88.5

5.5

6.5

6.5

5.7

5.0'

7.3

5.7

6.0

f Abiiohnal

4.2

6.5

6.8

4.5

Totfti

100

100

100

100

5.9 100

5.7

4.3

100

100

Ninnber

609

627

470

766

418

450

368

5.4 100 1236



Table 3.4: Percentage of students in public funded schools, Kerala, 2018-19
respondents and select background characteristics

With abnormal emotional status, by category of

Vartablc^tategoFyl' « l
Student

Respondent category

Teacher »Paient

Gender

Boys 4.2 4.0 15.6

Gills 6.5 6.7 18.4

Type of school

Government 6.8 9.6 18.6

Aided 4.S 7.7 16.2

Grade

Lower primary 5.9 10.7 19.7

Upper primary 5.7 7.3 16.5

High school 4.3 7.0 14.7

All 5.4 8.4 17.0

Number 1236 1214 1011

Parenis reported higfiesl levels of emotional problems among
the students across background characteristics of children

All groups consistently report emotional problems prevalent
more among girls compared to boys and among government
schools compared to aided schools although the levels differ
.sigmricanMy, Also the prevalence tends to reduce from lower
primary to liigh school students across respondent categories.

In the analysis of the (rends in relation to the emotional
problems It is identified that the students have serious

emotional problems and the representation in the abnormal

and borderline categories are alarming. The trends are
consistent with the perspectives of parents, teachers and
students and there is no significant variation between the

levels in respect to the gender, nature of schools and the levels

of learning The school days are also days of rapid growth and
emotional maturation and the trend need to be taken seriously

and necessary actions are to be initiated.

Extreme experience of psychosocial
struggles ends In a suicide
During the field investigation fc quantitative data
collection the earned that a student committed suicide

in the school a few days ago The boy who commiiled
suicide was 14 years old and was studying in grade ninth.

He belonged to a Paniys tribal community. His father was
an alcoholic and he used to quarrel with his mother and

had committed suicide two months ago The child was
very much fnenfiiy wilh Ins fattier and fattier's riealti rnade

him severely depressed He has thrett tjtcler btoUiers but

he did not much relate with ihem. He had dropped-out
fran school in 2017 and re-joined in 2018. When he re
joined in school he was not interacting with students and
teachers and later he started to interact with teachers and

classmates; According to his friends and teachers he bad
no goals In his life and he was aware of his day to day life
ohiy.

Before his suicide, he was hospitalised for fever, stomach

pain and tiredness and it was suspected as sickle cell
anaemia, however it was not but due to poor food intake.

The teachers used compel him to take food he refused
to eat forxt properly. For improving his health, his family

was depending on religious healing methods than modern
medicine. After the suicide of the father, he was found

very depressed in class and when his teachers and friends
asked about it, he did not give any reason, r urther he used
Id tell his friends thai he will also commit suicide but they

didn't report that to anybody and didn't take the sayings
seriously.

Service of the counsellor was available In the school.

Only some special classes like value education and

heaili- educadon condurMed ir schools fc the welfare of

students. Tt'e school didn't have any specific- practice of
addressing the psychosocial problenis of the students.

Even after the suicide of the student, it is observed that

no further step is taken 1 he younger brother of the child
studies in the same school and he has not received any

psycho-social intervention as he is passing through a grief
srtuaTlon,

Implications
The family environment and then socio cultural aspects
gf the child were very lotigh and there was no aigntricanl
support or care for him. The re=allpn with the father

was very solic and may have Influenced him to take the
extreme step to end his life. It seems that there was

good relation wilh the leoGncrs and the students a^cr
few months of his re-entry to school Fven then, he could
no! find any meaningful platform to share The personal

issues and feelings and Ihe required support. No one could

uncerstand that the child was deoressed. The lack of early
diagnosrs of psycho-social issues of the boy by the school

has also contributed a lot to the death of the child if the

firnbiem was idenlifieri and a firoper psynhosociol piohlern

mariagemenl intervention was done, this suicide could

have been avoided. The teachers, peers as well as oa.'-erits.

were not able to understand the condTions through

which their child passes through because they were not

i^rofessioriaily irained in tiie psychosocial maragHmeni
process, it is more a concern that the studer>i's younger

brother is In the same school and Is passing through a
tough situation.



Hyperactivity and inattention
Hyperactivity and inattention are key features of attention
defic't hyperactive disorder. Hyperactivity means the activity
Is higher than expected and the child has got high energy
Hyi:)efa{:iivity has a physiological and psychological reason
inaltenllon means difficulty to concentrate on a particular task
Individuals with hyperactivity and inattention shift from one

task to another without completing any task. The children with
hyperactivity and inattention may find difficulty in all domains
and spheres of life. So its diagnosis and manageinent are very
essential to develop a child into a functioning and contiibuting
individual The SDQ scale has five items thai give Information

on hyperactivity and inattention Based on the score received
from these five Items, students were categorised into normal.

borderline and abnormal. The normal children's activity level
and attention level are within the expected limit of their age.
The borderline and abnormal groups need psychosocial

intervention to ensure their effective participation in schooling
and to make them an Integi a! part of society.

Overall nearly five percent school students had hyperactivity
and inafteniion at abnormal levels and about 12% students

had either borderline or abnormal level of hyperactivity and
inattention. This was more prevalent among boys compared to
girls Hyperactivity Is high in aided school than in government

schools Abnormal levels of hyperaciivily and inattention were
more or less similar among lower primary and high school
students where was prevalence was slightly lesser among
upper primary students.

Table 3.5: Percentage distribution of students In public funded schools, Kerala. 2016-19 by hyperactivity and Inattention
(Students' version)

Variable/category

Gender

All 87.5

Boys 86.2 8.2 5.6 100 609

Girls 88.8 7.6 3.5 100 627

Type of school

Government 87.0 9.1 3.8 100 470

Aided 87.8 7.1 4.9 100 766

Grade

Lower primary 86.3 8.4 5.2 100 418

Upper primary 88.2 8.4 3.3 100 450

High school 86.0 6.7 5.1 100 368

7.9 4.5 100 1236

Table 3.6: Percentage of students In public funded schools with abnormal levei of hyperactivity and Inattention,
Kerala, 2018-19, by category of respondent and select background characteristics

IVariaWe/category

Gender

Boys

Girls

Student

5.6

Respondent Category

Teacher

13.6

3.6

Par^

18.4

11.2

of school

Government 3.8 9.6 14.9

Aided 4.9 7.7 14.6

Grade

Lower primary 5.2 10.7 19.7

Upper primary 3.3 7.3 13.6

High school 5.1 70 10.7

At! 4.S 8.4 14.7

Number 1236 1214 1011

The abnormal level of hyperactivity and inattention ranged
from 4.5% from student scores to 14 7% from parent scores
The data available indicate that the number of students

with hyper activity and inattentiveness is very high among
Uie students in the public funded schools in Kerala Parents

consistently reported much higher levels of hyperactivity
and inafteniion among students, across bacirgraund

characteristics. According lo all categories, boys had higher
levels of hyperactivity and inattention compared to gn ls. While

parents and teachers scored higher prevalence of hyperactivity
and Inattention among {jovHrfimerit school students, the

students scored otberwi.se. While the ijarents and teachers

scored a gradual reduction in prevalence of hyperactivtly
gnd inattention from iower primary to mgh school, this was
inconsistent in the case of students whose scares were more

or less similar for UP and LP wilh a lower prevalence m the UP

section



A live unaddressed concern for

attention

While doing the data collection and also analysing the
quantitative information from the school, a nine -year old
boy was identified falling in the abnormal category In tola)
difficulty and hyperactivity of SDQ The child hails from a
loV(f income family from a deprived community. He Is the
only child of his parents. The child lives with his mother
and the father is in orison in connection with a murder

case The child used to be a witness of the fight between
pa'^ents. Mother usually does not allow him to play with
children fiom the neighbouihood as he ends up with
quarrels fights with the peers. The school system including

t'le peers, teachers and authorities always identified him as
a problem child,

The child is aware of his behavioural problem, but he is

ambitious, and an average in academic performance

He IS good at drawing and singing but he does not get
enough opportunity to use his talents He has the good

quality of obeying eiders, but has always been restless,
attention seeking, ooorly attentive, and used to abaiptty
shift from one activity to another. Even though he has
difficulty in learning some spelling and symbols he has

not been screened for a learning disorder The child does
not receive any psychnsocial intervention from the school.

He Is ashamed of his father's Imprisonment and the ftght
between parents and he tries to hide these from others. He

complains that nobody loves him and wants the company

of somebody who really is concerned about him and
understands him

Implications
The child has hyperactivity and behavioural issues There
are several factors affecting his behaviour. These mctude
the pcx)r socio-econorhtc status, broken family and

imprisonment of the child's father Being a single chfid
with a single parent makes the life o- the child constrained.

Restricting the child from playing and mingling with friends

aggravate the mental agony of the child. The child has

not been screened for learning disorder even if he had
symptoms of learning disorder. The teache'-s, parents

and friends have branded him as a quarrelsome boy and

at the same time no scientific efforts are made to help

him There is no siralegy in school to understand and

manage the problem of the child. The school system has

no policy or procedure to manage similar psychosoclal
problems of the children. Usually the system blames the

students for their problems and also demands the parents

to manage the problems. Here, the family is also In trouble
in managing the child. Mother Is the key person in solving

the issue of child and many things she does fire backs. (Ike
restricting child worsening his situation. Child's mother Is
aware of his problems and she takes him to an Ayurvedo

hospital for treatment and counselling although it was not
affordable. The case demands a systemic intervention in

the school context with coordinated efforts I'rom a trained

team.
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Peer relationship problems
Peer relationship Is considered as an impoitant component

of the development of a child. The child learns interpersonal

relationships, social norms and new skills through peer

relationships In SDQ, five Hems measure [be level of the peer
relationship of the student Based on the score of these five

items students were classified Into normal, borderline and

abnormal.

Almost four fifths of the students in the public funded schools

were found normal regarding their peer relationships. However,
about 22 per cent of the students were cither on borderline

or at abnormal level in terms of peer relationships indicating

the need of stiention. About 17 per cent of the t:ioys a-e

on borderline position that means if ihey get attenuon, the
problem can be reso'ved; Around four pgr cent of the boys
are seen abnormal in terms of peer relationship problems,
and that indicates tnev need clinical attention The prevalence

of borderline and abnormal levels of peer relationships were
found simitar among hoys and girls However, the prevalence
Ixnderline peer relationships weie much higher among the
students m the government schools compared to those h"' llie

aided schools The prevalence of fjeer relationship problems
(borderline' and abnormal) ranged between 20 to 25 among the
students by grades

Table 3.7: Percentage distribution of students In public funded schools, Kerala, 2018-19 by peer relationship
(Student version)

^arieble category
Gender

Boys

Girls

Type of school

Government

Aided

Normal

79.3

77.4

72.3

16.6

17.2

13.7

Abnormal

4.1

5.4

5.5

total

100

100

100

100

NufTd>er

609

627

470

766

Grade

Lower primary

Upper primary

High school



Table 3.8; Percentage of students with abnormal peer relationships by respondent category and select background
characteristics

Variabic^category

Gender

Boys

Gtrfs

-  Respondent Category

Student-^^ . Teacher Parent

4.1 8.9 17.8

5.4 6.0 16.9

Type of school

Government

Aided

Grade

Lower primary

9.1 21.4

4.3 6.4 15.1

6.9 7.9 21.8

Upper primary

High school

4.4 7.7 16.2

2.7 6.5 13.7

All

Number

7.4 17.3

According to the student N^rsion on the abnormality regarding
rn tie peei 'elati'-^n problems, it i.s found that the prevalence

among boys was siighliy lesser When it is compared lo

teacher version and significantly lesser compared to the
parent versions in the case of girls, parents reported high peer
relationship problems whereas the girls reported much less. In
government schools, sludenls reported less peer relationship

problem comparing to parents and teachers In government
schools, problems in peer relationships are more prevalent is
compared to aided schools. The data show the prevalence of
peer relationship problems show a rjeclming trend from lower
pnmaiy to higli school in all resporirtenl versions.

According to the data available on peer relation it is found that
there are a stgnificani percentage of students experiencing
ser ious peer relationship problems. The percentage of peer
nHatlonship problem abnormal and bordeiline were somewhat

1236 1214 1011

Similar m student and teacher versions and it is slightly higher
from the parent scores. Peer relation problems show similar
trends among boys and girls across respondent categories
There is no significant difference in peer relation problem
among L R U R and H S students.

The students need special care and protection in the
contemporary world of virtual realities and virtual relations
to make their relations realistic and meaningful to them. This
area is a real concern for Ihe parents, teacher.s and students

Many of the other serious issues are getting aggravated and
misfired due to the absence of good relationships or the
misunderstandings of the existing relatlonshios Hence the
peer relations are lo be addressed by a team of professional

service providers and the teachers and parents also need lo be

trained in this domain.

Pro-social behaviour

Pro social behaviour is a set of behaviour which includes

socially accepted behaviour of sharing, co-operating,
helping etc Pro-social behaviour is valued and accepted

behaviour which considers the others ir^ the social system

in a community including the environment A school is a

socialisation place of the child and pro-social behaviour is an
important aspect of the socialisation of the child. SDO has five

items to study pro-social behaviour Based on the scoring of
these five items students were divided Into normal, borderline

and abnormal categories Normal pfo-.sociat behaviour means

the students have good pro-social behaviour and abnormal

pro-social behaviour means the child has very poor pro social
behaviour.

Almost nine in 10 students found normal in pro-social
behaviour However. 12 per cent students had either abnormal

or borderline pro-social behaviour. Abnormal pro-social

behaviour was more prevalent among boys •:ompnied to giils
The prevalence abnornidl pn>sod»al Pehaviour was higner
among students o< government schools compared to aided

schools. Also, the abnormal level of pro-social behaviour was
highe-st among the high school students compared to lower
IMlmary and upper primary section

Table 3.9: Percentage distribution of students In public funded schools, Kerala, 2018-19 by pro-social behaviour
(Student version)

^ariable/category
Gender

Boys

Girts

T^e of school

Government

Aided

Normal

89.1

88.1

88.1

Borderlipe

6.4

5.4

5.1

6.3

Abnormai

6.5

5.4

6.8

5.4

Total

100

100

100

100

Numb«r

609

627

470

766

Grade

Lower primary

Upper primary

High school



Table 3.10: Percentage of students in public funded schools, Kerala, 2018-19 with abnormal level of pro-social behaviour
problem by respondent category and select background characteristics

Variable/category

Gender

Student

Respondent

Teacher Parent

Boys 6.5 15.9 7.3

Girls 5.4 8.1 4.S

Type of school

Government 6.8 14.6 4.2

Aided 5.4 10.3 6.7

Grade

Lower primary 5.7 9.8 6.3

Upper primary 5.1 11.4 5.1

High school 7.3 15.2 6.3

All 5.9 11.9 5.8

Number 1236 1214 1011

Table 3T 0 gives Ihe comparison of the abnormal level of pro-
social behaviour in students' perspective, teachers' perspective

and paienied perspective The highest level of abnormal social
behaviour is reported m teachers' observations. In student

rata. icacher dat3 and parent data boys have more abnormal
pro-soclat behaviour compared to girls, in student data and
parent data, government schools have a higher abnormal pro-
social behaviour compared to aided sdiools. But m parental

perspective percentage of abnormal pro-social behaviour is
high in aided school than in government school. According
to the perspectives of parent, teacher and student highest

level of abnormal pro-social behaviour is m high school than

lower primary and upper pnmary The trends on the pro-social
behaviour clearly give an impression thai abnomial and

borderline percentage of pro-social behaviour is high in all the

three sets of data. There is no significant difference between
parent and student versions with regard to the abnormal and
borderline pro-social behaviour It is very important that the

new generation student community needs more creative
inputs in the direction of the pro social behaviours especially

when they are getting more and more individualistic.

' Poor pro-social behaviour combined
with emotional and relationship
struggles
During the field investigation for quantitative data During
Ihe field investigation for quantitative data co'leciion. the

FIS noticed a T 5 year old boy as he was not co-operative
in the Dfocess, and also while analysing his score U^rough

SDQ the child's scores in the area of emotional status,

peer relationship and pro-social behaviour were alarming.
Fxplonng his case revealed that the child is a viciim of

parental divorce -Hib parentK got separated becau.se

of dovirry issue and alcoholism of his father when he

was three years old and now he stays with his father
and visits his mother on holidays. His father is heavily
depended or alcohol and he beats the child often. The
child lias a quarrelsome felation.ship Wilh fatPier and Ihe

elder brother and he is interested to stay with rnotfier.

The child is In grade tx and he Is afraid of studying and
attending examinations He is good at drawing but fears
,!o participate iit the competilion. He has no friends and

he iiUeracls vcy less m the class with teachers as well as
with his friends. He is introvert in nature and he is shy to

communicate with others. He has persistent complaints of

headache at during class hours

Child's school conducts some classes fo- the promotion

of psycho-social wellbeing out it does not provide any
counselling or attempt to address problems of the

individual children. The issues of this child have not

wceived any attention from parents or teachers. The
school does not take sftnou.s efforts lc> manege ihese
issues in the school. They have an opinion lhat these types

of problems are normal among tlie stuuenls and usually du
not take any special effort

implications
This case is a clear indication of neglect expenencGd by
children from the family envirorment. "lie issues between

parents and alcoholism of parent have a direct impact

on the child's mental health. His childhood was full of

suffering because family issues Traditionally dowry
issue iG brought as a ihreat to die dignity and srifcty of a

worrtan but this social issue had a direct impaci on the

development of the child. The fear to face competition is

IS-cm lack of confidence and no one is putting any effort
to bring the child to the rratnstream Even if the child's

teachers know that ne is good at arawing. there is no
encouragement. Classes are conducted in schools in

improve menial fiealth once in a yeai or a month Ho.vt^'ei,

such an intervention for the name sake coes not do any

justice to the children who are in need of help. The schools

without counsellors should have at least a referral system
for Ihe childrer widi psyt:hf>-so(:ial issues For Ih s, ihe

parent and teacher should understano ilie child, Otnerwise.

the children with the psycho-soctal problem will go

unattended and their poor menial health will lead to further
dangers and exclusion



Total Difficulty
Total difficulty of the student in relation to the psychosocial

problems Is assessed using 20 out of the 25 items in the
SDQ scale, ft is the sum of items under conduct, emotions,

hypcractivity and inattention and peer relationship The score
of Total difficulty is also divided into normal, borderline and

abnormal

Among the students. 84 3 per cent were found to be nonnaf
and IS.6% had experienced total difficulty to a borderline or
abnormal level The percentage of students who experienced
total difficulty at abnormal level was four per cent. In the
case of the percentage of abnoimai psychosocial problems,
boys have a slightly lower prevalence compared to girls.
The prevalence of borderline/abnormal level psychosocial
problems is more among students in government schools
comparerJ to aided schools. There was not much difference

among the school grades in terms of the abnormal level of

total difficulty scores

Table 3.11: Percentage distribution of students in public funded schools, Kerala. 2018-19 by total difficulty (Student version)

NormalVariable/category. Borderlftio Abnormiri Tbtflil number

Gender

Boys

Girls

Type of school

Government

Aided

Grade

84.5

84.1

81.3

86.2

11 .4

11.3

13.4

10.2

3.9

4.6

5.3

3.7

100

100

100

100

609

627

470

766

Lower primary

Upper primary

High school

81.3

84.8

86.9

84.3

14.8

10.2

8.9

11.4

3.8

4.8

4.1

4.2

100

100

100

100

418

450

368

■.vrriti' ■ :'.-niliafi 1 iSr,

Table 3.12: Percentage of students In public funded schools, Kerala, 2018-19 by abnormal level of total difficulty by
respondent category and select background characteristics

l^arlable/caiegory
Respondent

Student

Gender

Boys

Girls

Type of school

Government

3.9

4.6

5.3

Aided

Grade

Lower primary

Upper primary

High school

All

Number,.

3.7

3.8

Q
The percentage of abnormal behaviours m the Lota! difficulty
scores of boys is slightly less than girls in data from students,
whereas the data from parents and teacher s show that
abnormal percentage is much higher for boys than girls Data
from student, teacher and parent reveals that the percentage
of abnormal level of total difficulty is higher among students
in government schools than in aided .schools. The variations

4.8

4.1

4.2

1236

Teacher

9.9

6.5

10.2

6.9

8.3

6.8

9.6

8.2

1214

Parent

14.1

12.6

15.5

12.2

19.7

12.5

7.3

13.4

1011

by grade ;s not much different m the c ase of student and
parent versions whereas it reduces from lower piimary to high
school in the case of parents The data on the total psycho
social problem index very clearly $gv that there is a significant
number of students m the public funded schools in the
borderline and abnormal catego7 who needs very significant
profe.ssionai psychosocial intefvention.s.

I



Cumulative experiences of psycho-
social problems by an eighth standard
boy
Dunng the time of the analysis of the quantrtative data,
one student was found abnormal in different domains

oi psvcho?/x:ial He is an eighth standard student
who always looks tike an inrrovei t in nature Die primary
observations found that the boy is very poor In academic
achievement and also restrict himself from interacting and
making friends with other cnildrer. His 'amily members
are highly and tils father woiks in ab'oad. and very
rarely visits home Educated up to secondary, the mother is
very orthodox and withdrawn from the general social life.
She is not very attentive in the child's needs and interests.

At the same time, she seems to be overprotective and does
not allow the ctiild even lo go neighbourhood to play with
otlier children He has limited opportunities to peer group

interaction due to the strict parenting. His parents do not
allow him to attend summer camps and other activities in

the school. He is interested to play with the neighbourhood
kids but not with the school males The student seems

very shy Ir nature but obedient to the teachers and elders.
He is facing issues in teaming and using language (poor
academic performance), talks very less and provides the

responses to '>c questions are in only few words At the
same time h»s skills m mathematics are fairly good, and he
completed the tasks given by the fi quickly.

The aided school where he studies has about over three

thousand students and so individual allenlion is diffictJil

The school has no system to identify and support such
students and also is not conc^ed in providing individual

attention. They consider these issues of the child as
ordinary or even normal and do not give any special
significance They manage the child and other cliildren with
different psychosociai issues by the traditional methods
like, punishing. Isolating or Informing the parents. The
school also follows high religious values and cultural
practices according to the religion of the management The
school does riot follow any scientific practice Lo address
psychosociai problems of the students.

Implications
The family atmosphere of the child Is very restrictive
and the cliild has developed different psycho-sociol
conditions I ke, hyperactrvity, emotional disturbances,
poor social behaviours, and poor learning skills. The
student has developed a feel that he Is good for nothing.
The atmosphere in the schoo' also is not suppcrtive

and the student cannot find a way to overcome these
issues. Hue lo the orthodox religious sentiments and
practicjes, student is compelled lo stand inside a circle,
which regulates the potential of the students and further
spoils tlieir psychosociai domains. The school has a
large students' strength and so individual attention from
teachers is difficult. The student said he likes mathematics

most, but his matherratics teacher does not even know

his name because the class is overcrowded with sixty
students High religiosity, the Inability of the parents to
care of the children, limited infrast'-ucture and facilities

in schools associated with the absence of scientific and

profe-ssional psychosociai interventions spoil the potential
of the students and further lead to the poor learning and
character formation.

Figure 31 provides the pei centage of children in need of
psychosociai intervention by domain, this figure gives a
comprehensive impression on the issue of the psychosocral
pioblems among the LR UR and MS students In the pubiic

funded schools in Kerala This indicates that aimost one in

every five students in public fundcKl school has a problem
related to pro-sociai behaviour which needs to be addressed

Ftgure.3.1 Percentage of students in public funded schools in Kerala. 2018-19 in need of psychosociai intervention,
by selet problems, (Number 1236)

22.0%

15,0%

III
119%

I
Total Difficulty Hyperactivity Conduct Distwder Emoitonal ProbleiTis Peer Problems Pro-sociai Behaviour

A similar proportion of students In

public funded schools had emotional
Issues that need lo be intervened.

Roughly 12 per cent each had hyper

activity, conduct problems and peer

relationship constraints. The percentage

of students m public funded schools
wilh significani constratnls iti attention,

conduct, emotions and peer problems

is 15 per cent The children who fall in

the abnormal and borderline category

really need the psychosociai interv^ron

to promote rlteir well-being as a student
and as an individual of a society The

extent of problems among the students

in public funded schools tells us the
alarming situation and need for a

systemic and romprefiensw reaoonso
to effectively address the issues

The students v^ho reported psychosociai
problems were asked to report how

these problems affected their daily life
m four domains. Table 3 2 provides the

impact of psychosociai problems on the
affected student's family fife, friendships,
classroom learning and tecre'ihons

Figure.3.2: Percentage of students expTeriencing psychosociai problems by reported areas Impacted (Multiple Response).
Number: 277

33%

Classroom Learning amily Life Friendships Recreaiions



One in every three students with psychosocial problems
reported that tt severely impacted their classroom learning
About thirty per cent each reported that the problems

subslanlla;ty affected their family life and friendships. About
orie-fifth of the students who experienced psychosocial
problems reported that it significantly impacted their

recreational activities

Students in Uie sample who reported having experienced a
psychosocial problem were asked how they managed it last
time Only 107 out of the 277 people responded to this. The

findings are presented in Ftgure.3.3. One in every two students
told that they sought the support of the parents Nearly
about 17 percent approached teachers. Among the students
who experienced problems, 15 per cent approached the
school counsellors and nearly about three per cent refjorted
having sought help from spiritual leaders. A few students

also reported having sought the services of a psychiatrist
These findings endorse the insights from the analysis of
the responses from tlie schools and also triangulates the
qualitative data from the case studies Indicating the overall
poor of the psychosocial problems

10,3%

Figure 3.3: Management strategies of students in public funded schools, kerala. 2018>19 when faced with a problem.
Number 107

No Response

Other Strategies

Sought Help from Spiritual Leaders 2.8%

Sought Support from School Counsellor

Sought Help from Teacher

Sought Help ftom Parents

1S0%

48 6%

1. "Kaleidoscope" an inspirational
initiative

During the fiddwork. the team identified that the L P

school from a northern district of Kerala has an indigertous
programme named 'kaleidoscope'. Tfie schot}! has

developed a system to evaluate the student's affective,
cognitive, and Dsychomotor domains continuously by
integrating parents, teacher and students in the process

As indicated by the name, it "S a triangular viewpoint from
parents, teacheis and students In evaluate and ennance

the acaderric performance, betiaviour and extra-curricular

ta ents of students. *his programme was started in the
sdiool four years back and the philosophy tjehind the
Tcaleidoscope' is that the role of a teacher is not limited
to just leactitng ttiem the acariemic lessons but also is In
develop him/her as a person who is war lli to this soc'ely.
Kaleidoscope' is a multi stage process which is designed
for one year Make a student's profile record with the details

on the socio-derrographic profile and physical cohdillon
of the sludetil at ttie time of acmtssion to ead> class,

The iniiialive was to maintain a book for each student for

a year to ccll«:t the details about the students from the
teacher, parents and students based on 23 dimensions and
do a contiruous motivation, monitoring, evaluation and
provide training programmes and other psychosocial and
academic supports.

Ability evaluation was a step In the process where the
students' abilities were assessed with the help of 23
indices, based on the three dimeiisions. The process

' depended on the student's own viewpoint, experiences of

the c'ass teachers of the current and previous academic
■ year and the opinion of the parents They have a system
of scodng ttie evaluation indicators in a five-point scale.

! They Conduct class PTA and based on the information.

the parent, teacher, and the student together find out the
specific areas were the student needs more alienlion

and care and note it. Then the school lenource group
(S.R G) discusses about each child and mal^e them into

groups to provide training and oifier support and make an

annual plan for them This w 'I be evaluated by the class
teacher every month and by parerts and students m each
term Thus, I he sludentvS who are weak ir the academic

aspects are provided extia class and support after usual

class hours If the student is m difficulty or having any
psychosocial problem, they take help from block 'esource
centre (BRC^ team members This prograrrrre nas a goixl

fefenal syslen' to addre.ss ttie prcibiem^ a child lha'
requires higher level manay^nent

implications
From the observations of teachers, parents and students,

"kaieido-scope" progrnrnme is very useful to understand
the progress of the student U underKtands Itre academic,

psychosocial and extra-curricular aspects of ttie '..hiid Tins

Is a good mode! for all schools m Kerala as the leachei;

takes the primary role in this programme as a facilitator for
the all-round development of individual than an ordinary
teacher with a focus on the academic curriculum At the

same time, the programme is not scientifically tested for
its effectiveness or even the current form of inteivention

Is not scrutinized, This programme also neecs further

scientific evaluation to understand its drawback and to

improve its effectiveness It is not system based and the
inirlative may not be continued once the [letson behind
♦t moved away from the s^em However, 'ttalstdoscope'
programme indicates that if there is a ser ous effort to
develop a comprchervsive programme for the support of
the students with psychosocial problems, o transformation
can be made.



2. Social activity-oriented teaching
and learning: A replicable model.

An inspiring initiative of a school to engage their students

in the soctal and practical life situations through various

activities w3vS observed during the rieldwodc. The school
nas good infrastructure irtctuding smart classrooms and
the teachers and students held a healthy relationship

The school provides special dasscs like communicative

Fnglish, computer dasses and special mathematics

classes for students to Improve their academic skills

and achievements They also provide special classes to
students whc have difficulty in learning. The teachers
ensured the inclusion of ail students in cultural activities

like debates, drama and speeches. Apart from these

acUvities they orgarii.se continiious tiairiings on swimming,

karate, yoga and chess Vegetable cuiivalion in schools by
children and involvement of children In the maintenance of

the environment have been same other daily activities of
the children in the school.

Implications
This is a general intervention model which depicts the
picture of a government lower primary school attempting
to invest in the development of students Involvement of
children in aclivities improves their level of confidence

Childhood is an important time that develops the

personality and all tne Inputs at a tower primary session
are very crucial Engagement with the nature is a
good way to leam values These irterventmns help the

students to have a concern towards the environment.

These engagements also will reduce the occurrence of
the psychosocial oroblems and will work as an effective
prevention strategy against the increasing issue.s in the
affective domain. The acilvly-onenied learning process is
a way to manage the hyperaclivity, emotional problems,
and will improve the pro social behaviour of children. This
expenence gives an impression that the possibility of
getting the students interacted and engaged with the social
activities^ that require a coordinated effort of the cognitive,
psychomotor and affective domain's i.s very effective In
managing and preventirig the occurrences of psychosocial
problems. The case also provides a clear indication about
the possible and essential transformation that should be
brought within the school education system in Kerala. The
significance of the affecl ive and psychnmntor dnmains
need more attention and structured interventions to make

tile individual studente as mature citizens of tomorrow

t
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Chgpter IV

Key findings and
conclusions



Introduction

The cognitive domain, affective domain and psychomotor
domain are the three domains of learning and development
of a child. Attention to the cognitive domain is inevitable for

tfie fruiiion of efforts we put m the cognitive and psychomotor

domains of a child Tne psychosocial problems of the
child sombrely affect the affective domain of the child.
The slate-Wide data regarding the psychosocial problems

of school children and its management strategy in school
is not available currently for Kerala. This study estimates
the slate-wide prevalence of emotional problems, conduct
disorder, hyperactivity, peer relationship problems and poor

pro-social behaviour of children in public funded schools in
Kerala This research also points out the present management

strategy used in schools to solve these psycho-social issues

The data ohmined through Ihis research will be the base

for future research and for educational policy for Kerala
which encompasses the framework for the psychosocial

management of school children

Methodology
A  ve fje;::gn it. adopted lor th<r study by oaliTeftng
<3rrj Mth QuilitDtwe 3fxl quaniitatrAj dtita were gaOiered and

r>',3-v:>ed t'-r- iifij'litnt.ve data pruvidr.'C abiXjt

the status of the estimates of psychosocial problems and
management systems in schools. The study covered the

students enrolled in the public funded (government and aided)

lower primary, upper primary, and high schools. In order to
provide a one time good state-level estimate with adequate

representation of stuoents from lower primary, upper primary

and high school segments in the Kerala, a sampling size

of 1200 was decfded Adopting a self-werghting design six
districts and 66 schools were selected from 14 districts and

12.008 schools through probability proportionate to size (PPS)
sampling method at the first stage and 20 students were
selected without replacement through systematic random

sampling and at each selected school. Class teachers of all
seierted students (constituted the teacher sample and their

parerUs of the sample of students constituted the parent

sample Wayanad. Kanour. Kozhikode. Malappuram. Alappuzha
and Thlruvanamhapuram are the districts selected. The
proportion of government and aided school selected is aligned

to the slate level di.slrlbutlon of students in such schools

Key Findings

Prevalence of psychosocial problems

♦  Majority of the schools are of Ifie opinion that they all have
expeiienced different types of psychosocial problems with

the students in their schools

♦  Conduct disorder: there rs significant percentage of
students in the public funded schools in Kerala with

conduct disorders in the borderline and abnormal

categories. U is ftighesl in the parent version and lowest

In the teacher version. In student version the prevalence

of conduct disorder Is higher among the students In

government schools compared to aided schools, the

percentage of conduct disorder in government and aided
schools does not show a significant difference in parent
version and teacher version

♦  £moWor>a/ problem: the study has proved that the
percentage of students, with the emotional problems

in the borderline and abnormal categories is alarming

and wai rants scientific interventions. Percentage of the
abnormal and borderline emotional problem is highest
in the parent version and lowest m the student version

Emotional problems are slightly higher m government

schools than in aided schools Emotional problems are

slightly higher among girls than among boys.

♦  H)T3erg|^Sly *iie level of hyperactivfty in the school
going omtcrr^n m the public funded schools in Kerala In
the borderline and abnormal categories is significant and
a serious efforl has to be made to address the issue

Abnormal and boi derline percentage of hyperactivity is

higher in parent version than student version and also
teacher version higher than parent version Percentage

of abnormal and tjorderlme is similar in aided and

government schools. Abnormal and bc^derline percentage

of hyperactivity is slightly higher m boys than girls.

♦  Peer re/af/on: lite study reveals that the number of students
with peer relationship issues is really noticeable among

the LR UP and high school students of the public funded
schools in Kerala and abnormal and borderline percentage
of peer relationship problems is almost similar in student

and teacher version of data, and it is higher in the parent

version. It Is higher In government schools than in aided

schools Peer relation problem is similar among boys and

girls

♦  Total tf e study reveirir. that expefi«K:e of
total diftictity due to the psychosocial probienis amcMTg
the siuderits in Kerala public furxled school ts significant
and dei-'nonstrates ti^ gravity of the issue AbnormaJ
and borderline percentage of total difficulty is consistent
among boys and girls. The students, teachers and parents
are of the opinion that these problems are making impacts

on the school and personal life of the children.

♦ Pro-social behaviour the findings on the basis of the level
of pro social behaviour very clearly say that the percentage
of studenis with abnormal and borderline pro social

behaviour ts high witn regard to all categories and levels of
students In the public funded schools in Kerala. Abnormal

and borderlirie pencentage of pro-social behaviour ts high

in teacher version and there is no significant difference
between parent and stuaent versions. Abnormal and

borderline pm-social behaviour is almost similar in

government and aided schools and also in boys aiid giri.s

♦  Impact of problem: a significant percentage of the
respondents m the study from different categones reported

that the psychosocial problems have significant impact on
the daily life of the stucents especially with their academic

and other engagements. It may be an indication that parent
and the teacher do not recognise the impact of the student

experience from their psycho-social problem. The highest
number of percentage of students responded that they
share their problem with mother.

The current management mechanisms

♦  Some of the schools have attempted to give generic and
specific interventions to the students who have manifested

serious behavioural and emotional problems, The most

commonly u.sed interventions are giving counselling

services and orientation classes to the students and

parents

♦ The schools have utilized the services of the internal

and external resource persons and institutions in the

management of the problems

♦  The eirpenence of the schools reveal that the interventions
made with the support of The internal resources or the

exlernal exjaerls bring good results The schools are
spending a small amount of money for the management

of the psychosocial problems of students. At the same
time majority of the schools have different avenues for
extra-curricular engagements as dubs, day otiservalion,
community involvement activities and so on

♦ Schools are of view that the current inputs on psychoso&ai

interventions are insufficient. Further it is identified that

there is no system or regular procedure in the management
of psychosocial problems of students There Is no protocol
to be followed The absence of the policy on the issue hy
the government is also observed

♦  Wajorrly of students in the public funded system depf?nd
on their parents and teachers to solve tnetr issues In aided

schools, their governing authority interferes in student's
problem based on their religious.'administratlve philosophy
or the influential persons or insttlutions even with txjsiness

concerns.

The gaps identified

♦  in the schools, professionally qualified individuals who
can make a psychosocial intervention are limitf»d The

availability and accessib lily of piofesaicmat psychosnciril
services are very poor in schools Currently Ihere is no
mechanism to monitor such mterventrons ir schools.

♦  Usually hyper or hypo reactive pattern is adopters towards
psychosocial problems students by the school authority

and parents it is observed through interaction with school

aulhortties. teachers and paient.s ihnt sigrnfjcont efforts
. are to be made to deal with the psydio-jiociai problem in
schools.

♦  The teachers believe that all their efforts for the
development of the child v/iti be fruitful only if there is a
scientific framework to deal with the psynliosor:ial problem
of child

♦ Majority of teachers, parents and school authority
expressed their concern about the absence of a proper

mechanism to deal with the psychosocial problems of

students.

♦  Further the qualitative and in-depth analysis of the setected
cases has shown thai ttie family background and the
general socio eoanomic conditions are v«»ry significant

•- m the occurrence and management cf the psychosocial

problems.

♦  The individual experiments and initiatives are doing well lo
the students and parents but the individual initiatives atone

cannot resolve the problems ai scale

♦  The scliools are not equipped to work with the problems
even aflet serious bad experiences with the issue.

Ail these findings on the bai>is of the data gKlliered
through different methods, tools and sources have given a
comprehensive impression and conclusion that the pre-valence

of the psychosocial problems among the students in the publK.
funded scTiools m Kerala is very significani and alarming
The management of these problems ai the student level,

family level, scliool level and the stale level aie suDoptimal.

They are neither sysie.mic nor scieriiifically established. This

Ts because of the over emphasis on the cognitive domoirt
and scholastic achievements The affective domains and

the psychoiTioiof domain are not projjortionately addressed
and so the balanced deveiopnient of the next generation is
not ensured. The absence of a policy, piocecfuie and protocol

regarding the identification, rnanagemcni and referral of tHese
psychosocial issues make the situatinr^ further gr im and
challenrjing, Tine inefficiency of the fomilie.s and ihe attifudinal
concerns among the teacher comrrunily make 'he ineatrTient

of the problem tough Hence it is categoncaliy significant
that the government as the primary stake of the public
funded school education in Kerala lake a speedy and needy
scientific: Initiative and leariersfiip resf>onsihilily in managing
the psychosocial probtemis of the studenis it is essential to
make the universalised scbool education inj<eral3 a qualrty
and dignified educational experience for the students and the

future generations
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Recommendations
In the light of the findings of the study, the researchers suggest
some measures to improve the cordial atmosphere of the

school as well as the interventions for the management of
psychosocial problems faced by the students in public funded
schools in Kerala.

The proposed course of action:
♦  The children in the abnormal category are in need of

further clinical screening and management. Hence relevant
authorities may develop appropriate and affordable

professional service to such students through the schools
tt IS also recommended to encourage a comprehensive

team (trained teachers, professional experts and parents)
intervention approach to support Uiese students.

♦  There are significant socio-cultural factors including family
background, school environment, lifestyles and media for a
student developing conduct disorder apart from biological
leasons Therefore, with the support of professional

experts and parents a regular awareness creation and

vigilant monitoring mechanism may be developed on these
internal and external factors to prevent and reduce the

development of conduct disorder

♦  The prevalence of emotional problems among school
students is also worrisome The ovei emphasis on

academic achievement and the expectations on the future

may have a very significant contributory influence on these

emotional problems and therefore appropriate intervention
programmes by trained practitioners have to be developed

and implemented in all these schools to save the students

from futlher development of these emotional problems to

major psychological problems. A state resource team may
be constituted to address this issue

♦  The available technical support sen/ices and personnel m
service provision need to be reviewed and strengthened
by the government and the schools to cater to the needs

of these students. The teachers and parents may be made
aware to focus on the strengths and weakness of children

In moulding them than to hang on with the ambitious and

unrealistic academic achievement targets

♦  The prevalence of abnormal and borderline h^eractiVe
behaviours among the studerits in Kerala warrants

emergency attention and pro-active involvement of the

concerned to manage the hyperactive students. Hence,
the learning experience of the students requires the
appropriate engagement of the energy of the students.

♦ The most alarming observation from tfre study is the
prevalence of peer relationship problem of (about 22%)
in the abnormal and borderline category These peer

relationship problem is a major concern of teachers
and parents and also make critical Influences on the

personal, social and academic life of students. The

school education system should be sensitive to the peer
relationship problem of students and make open spaces
for developing good relationships among the students.
Open learning opportunities, dignified interaction spaces,
community engagements and other social relationship

development initiatives will help students in managing
their peer relationship problem, The trend from the data
gives the impression that the peer relationship gets

more consolidated and managed as they grow older.
The teachers, family need to be trained to make the peer
relationship of student more accepted and dignified,

It IS a convincing observation that the pro-social behaviour

of students is critically challenged The reasons for this
alarming phenomenon may be a lack of appropriate space
in social engagement, weakening of social institutions,
increased invoiveinent in individualized social media

and the nuclear family lifestyles and so on. Hence, the
currtCLilum of school education and pedagogy need to be
reviewed in the light of this observation and appropriate

space. Efforts and steps are to be initiated in ihe system
and functional practices to give more oppoflumties to all
students. Further, the social Involvement may be treated
as a major factor in student's evaluation and so the parent

and teachers along with the students are motivated to get
more socially commiued and engaged.

In general, there should be an appropriate policy framework
for psychosocial management of the students in the

schools which envisage the scientific management of
the problems. Competitive and scientific programmes
may be prepared to support all the students based on

a universalized problem management initiative More
awareness and skill development programmes should
be made mandatory for teachers, parents and the older

students in managing these psychosocial problems among

the students

It IS also essential, in the light of the study that on a regular
basis services of expert professionals are to be made

available in the schools to address psychosocial problems.
There are several promising interventions where the
school, parents and children come together to address the

psychosocial problems of the students Such initiatives
may be understood better and lessons learned may be
leveraged to replicate/scale up such interventions with

regular monitoring,

A major observation of the research is the absence of a

coordination system in the schools or even at the state

level for the management of psychosocial problems.
Hence, the government may evolve such a mechanism for
psycho-social management.

Avail support and partnerships from the community
expertise like the professionals, organisations and higher
education institutions in the process.

F O er research recommendation
state-wide research may be conducted on the issues
of the students regarding the probleiTis related with the
educational social and psychological correlates

The psychosocial causative factors need to be evaluated
further and correlated with p.mblems

The curriculum and pedagogy need to be further critically
analysed, reviewed and modified in the light of these
findings to make a balanced curricula and pedagogy

The influence of psychosocial problems on the

development of students needs to fje studied, r

OThe available systems of management and thi^'-^fcnnripl
involved In the process including tlie school councillors and
external experts are to be evaluated m terms of their roles,

responsibilities, strategies, procedures and impacts on the
students

Lessons learned from the models of psycho-social
interventions adopted by Europe. Asia and other countries

or even the other states in India may be -studied and be
incorporated into our system.

Conclusion
This research "ps^'chgsocial problems and management in the
public funded schools in Kerala' undertaken by the department
of social work, Sree Sankaracharya University of Sanskrit
Kalady and the SCERT Kerala to analyse tfie prevalence of
psychosocial problems and their martagemenl pratniceS in ti>e
schools has given a clear stale wide estimate of the pitjblems
and their management systems The study has assessed
the volume of conduct disorders, emotional problems, peer
relationship issues, hyper activity and inattention along with

pio social bel^aviour The findings have given an imnressKin
that the levels of these problems m tlie schools as reported
by the parents, teachers and students through the SDO are
alarmingly high and demand an immediate action to ensure

the oualiiy teaching and learning experienres in the schcHils
in Kerala The inquiry on current rTtafii^aernenl prstMice.-;

and the players involved In the process and tfie phiioiKr'piiy of
the management activities have given the idea that there are
no significant scientific and systemic management practices,
policies and procedures in the process of psychosocial
problem solving practices in the slate It can be anytxjcy's
game and practically nobody Is attending to trie issue. The
available interventions are highly ihadeouaie and rnany a times
unscientific and nonptofesslonal Hence the proposal is out
up to make scientific policies, programmes and prricedures
in place to make the psychosocial iivrng of ihe sludenis safe
and proactive The state agencies have to lake the issue
very seriously and make appropriate administrative and

interventional initiatives so that the next generation citizens will

be more authentic, contributing and succcssfy

4 '^
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